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Abstract   

 

This researcher’s interaction with first-year college students over the past seven years 

through a required, face-to-face college orientation course has been a rewarding and a 

thought-provoking experience for one whose regular course load involves graduate stu-

dents only, in an online setting. This interaction has resulted in an interest in providing 

research to support the format of this orientation course, as well as substantiate its activi-

ties and assignments. This study’s focus was an attempt to determine the effectiveness of 

one of the required assignments, a 1-to-1 meeting with the instructor during the course of 

the semester. Specifically, the goal was to determine how much support the meeting pro-

vides to this student population in terms of transitioning to college life, and reducing feel-

ings of isolation and loneliness often experienced by first-year students. The 88 partici-

pants in this study were all first semester, first-year college students in GEP 101, First-

Year Foundations, a required college orientation course at a 4-year public university in 

the Midwest. This researcher and a fellow researcher used descriptive statistics to analyze 

the responses to a researcher-developed, 17-question survey. The student-participants 

overwhelmingly indicated that they believe support for transitioning to college life, and 

reducing feelings of isolation and loneliness that first-year college students may experience 

was substantially improved as a result of this college orientation course. 

 

Keywords: 1-to-1 student meetings, teacher-student relationship, first-year university students, 

college orientation course, first-year seminar 

 

 

Introduction 

 

One or more sections of GEP 101, First-Year Foundations, a required, face-to-face college orien-

tation course has been taught every fall for the past seven years by this researcher. This student 

population is very different from this researcher’s normal course load consisting of graduate stu-

dents in an online setting. The interaction with these first-year students has resulted in an interest 

in providing research to validate the activities and assignments in this course. The particular as-

signment that became the impetus for this study is the required 1-to-1 teacher-student meeting that 

takes place the second week of the semester. The face-to-face meetings are 20 minutes in length, 

and include seven prearranged questions such as “Have you declared a major?”, “Are you getting 

along with your roommate?”, among others. The students’ responses to these questions typically 
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generate an open-ended dialogue. The overarching goal of this assignment is to provide this student 

population (who just a few months earlier were in high school) with a confidant; determining how 

well they are transitioning to college life; and whether or not the meeting can help reduce feelings 

of isolation and loneliness often experienced by first-year students. 

The course developers state the primary goal of these sessions is for new students to estab-

lish a connection with a faculty member they have gotten to know, who they can talk with; as well 

as to alert the instructor to any potential at-risk situation a student may intentionally or uninten-

tionally convey during the meeting conversation. 

The curriculum for this course is fixed for all sections and includes an orientation to the 

learning management system; weekly reading assignments in the required textbook College Suc-

cess: Achieving Your Goals, exposure to the many university resources including library resources, 

the counseling center, public safety, multicultural services, international student services, and the 

writing center, to name just a few. Also included are topics such as stress management, time man-

agement, academic success, academic integrity, Title IX information, and attending the annual 

Majors Fair for undeclared majors. 

Determining what works and what does not in a course of this nature with students new to 

the university environment could play an important role in the success of these students as well as 

potentially impacting impact student retention (Hardge, 2022). The findings of this study should 

provide useful data to GEP 101 instructors, those overseeing the GEP 101 curriculum, and other 

stakeholders, such as administrators involved in student retention. 

 

Research Questions 

 

1. Does a required 1-to-1 meeting serve its intended purpose of providing student support 

for transitioning to college life? 

2. Does a required 1-to-1 meeting serve its intended purpose of reducing feelings of isola-

tion and loneliness that first-year college students may experience? 

 

Limitations 

 

The possibility always exists that some responses may be subject to social desirability 

bias—which is a type of response bias—with any study utilizing a survey research design. This 

phenomenon is the tendency of a participant to respond with what will make them look good to 

others rather than providing their true opinions or experiences in their responses (Nikolopoulou, 

2023). This researcher was never present in the classroom when the informed consent forms and 

surveys were distributed, completed, and returned, which should mitigate this type of bias. 

 

Purpose and Significance of the Study 

 

Most colleges students who drop out do so in the first academic year (Hanson, 2023). Also, 

research by Startz (2022) found that 12% first time colleges students do not return for the second 

term, emphasizing how critical the first semester experience is for new college students. Thus the 

purpose of the current study was to attempt to determine whether or not including a 1:1 meeting 

with new college students as part of the required college orientation course might improve the first 

semester experience and possible help mitigate potential drop-out rates. This study is significant 

in that the results indicated that the 1:1 meeting with the instructor as part of the overall orientation 
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course had a positive impact on the first year student-participants. Further, these findings have 

significant ramifications for the course developers, campus event planners, those involved in stu-

dent retention activities, and other stakeholders. 

Additionally, colleges and universities have long since recognized the need to offer or re-

quire a college orientation course for first-year students, given that the transition to college life for 

new, incoming students can be daunting (Thompson, et al., 2021). Providing such a course can 

help mitigate the often difficult transition to college life that new students may experience, includ-

ing feelings of isolation and loneliness, adjusting to being away from home, or adjusting to the 

pace of university life in general, to name a few (Hardge). Additionally, integration into the social 

aspects of university life often is just as important as integration into the academic aspects (Wilcox, 

et al., 2006) and these non-threatening, casual conversations with the instructor very possibly also 

can help facilitate this much needed social integration. 

One of the assignments in this fixed curriculum is the abovementioned required 20 minute 

face-to-face meeting with the instructor early in the semester, typically the second week of classes. 

The overall purpose of this meeting is to determine how well this student population is transition-

ing to college life, and whether or not the meeting can help reduce feelings of isolation and lone-

liness often experienced by first-year students. 

What follows is a review of the current and related literature concerning first-year college 

orientation courses, defining first-year students, an overview of the first year experience, and the 

effectiveness of 1-to-1 meetings with the instructor. 

 

Literature Review 

 

Introduction 

 

College and university administrators have been aware for decades of the need to find ways 

to mitigate the issues that many first-year students experience as they transition to college life. 

Offering or requiring a college orientation course has become a common practice adopted by most 

colleges and universities (Hardge, 2022). The purpose of these courses is to guide first-year stu-

dents through that critical first semester, which also can potentially result in positively impacting 

new student success and retention. 

The following literature review defines first-year students, provides an overview of re-

search on the first year experience, and the effectiveness of 1-to-1 meetings with the instructor. 

 

Defining the First-Year College Student 

 

Who exactly is a first-year college student? The State Council of Higher Education (SCHE) 

for Virginia (n.d.) defines this student population as: 

 

A student attending any institution for the first time at the undergraduate level. Includes 

students enrolled in the fall term who attended college for the first time in the prior summer 

term. Also includes students who entered with advanced standing (college credits earned 

before graduation from high school). (para. 1) 

 

Additionally, the SCHE preferred terminology is First-time in College or FTIC. This avoids the 

use of older terms such as freshman which is not considered a gender-neutral term. 
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At the site of this study, they classify a student as a first-year student when this is their first 

semester at the institution, but does not necessarily indicate class standing.  A new student may 

bring in as many as 40 Advanced Placement (AP) credits (courses taken in high school that count 

towards college credit), which would meet the requirements for Junior standing, in terms of class 

standing.  

 

The First-Year Experience 

 

The first year of college can be a daunting experience for many students, for any number 

of reasons (Jalalian-Chursky & Tausen, 2024). According to Abrams (2022) today’s college stu-

dents are “juggling a dizzying array of challenges, from coursework, relationships, and adjustment 

to campus life to economic strain, social injustice, mass violence, and various forms of loss related 

to Covid-19” (para. 5). Additionally, Turner and Thompson (2014) state that a generational chal-

lenge U.S. colleges and universities are encountering is the “persistence and retention of millennial 

freshmen” (para. 2). Over the past several decades, this variety of challenges has lead college ad-

ministrators to establish first-year college orientation courses or seminars in hopes of mitigating 

some of these challenges, and possibly positively impacting student success and retention. Pas-

carella and Terenzini (cited in Goodman and Pascarella, 2006) “observed that first-year seminars 

vary greatly in form and function across institutions. Yet these seminars have become quite prev-

alent and can be found at 95 percent of four-year institutions in the United States” (p. 26). 

Hunter (2006) cited a report from the Study Group on the Conditions of Excellence in 

American Higher Education (sponsored by the National Institute of Education in 1984) that greatly 

increased attention to the first year of college experience. This was arguably the first time a focus 

and dialogue concerning the first-year experience occurred at the national level. Briefly, the report 

called for the reallocation of faculty and other institutional resources to increase services to first 

and second year college students. This report was seminal in creating a recognition of the im-

portance of the first-year experience, and that “the first college year is not ‘grade 13’” (p. 4). 

Goodman and Pascarella (2006) state that “First-year seminars have become ubiquitous in the past 

two decades, finding homes in institutions of every type and size. We believe that these programs 

are vital for our students’ achievement” (p. 26).  

Overall, the body of literature does indicate that first year programs also can positively 

impact student success and retention (Barefoot, 2000; Madgett & Bélanger, 2008; Schnell & 

Doetkott, 2002-2005). One study (Jamelske, 2009) found that GPA and retention both improved 

as a result of measuring the impact of the first-year experience program at a public university in 

the Midwest. The study found that, “overall, the evidence suggests that students involved in some 

type of organized first year intervention report higher levels of satisfaction and involvement in 

campus activities, achieve higher grades and are more likely to be retained and graduate” (p. 376). 

The findings of a study by Lang (2007) state “the first-year experience course had an overall pos-

itive impact on the academic performance, persistence, and graduation rates of the first-semester 

students in this study” (p. 9). 

 

The Effectiveness of an Individualized Instructor-Student Meeting as a Part of the First-

Year Experience 

 

While not specifically related to student-instructor meetings as a part of the first-year ex-

perience, Bingham, et al. (2021) found that the participants in this study most often contacted their 
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instructors after class, the content of which typically involved “logistical questions, assessment 

expectations, and clarifying course content” (p. 21). Interestingly, these researchers also found that 

students find female instructors more approachable. 

A study by Schafer and O’Neill (2023) examined office hours as a format for individual-

ized instructor-student meetings. Again, while not specifically related to the first-year experience, 

these researchers state that “strong relationships between students and their instructor have an un-

disputed line to positive student outcomes, such as retention, motivation, sense of belonging, and 

academic achievement” (para. 1) thus corroborating the need for such instructor-student meetings. 

This study’s researchers found many studies concerning instructor-student meetings in 

both face-to-face and online classes in numerous modalities (Brown, 2018; Mandernach et al., 

2018) but was unable to find studies specifically concerning individualized instructor-student 

meeting within the context of a first-year college orientation course assignment. Therefore, we 

anticipate that the findings of this study will provide useful data on this topic to all those involved 

in the teaching and curriculum development of first-year college orientation courses.  

 

Summary 

 

For several decades, college and university administrators have recognized the need to of-

fer or require a college orientation course for first-year students, given the often daunting difficul-

ties associated with the transition to college life for many new, incoming students. These courses 

exist in a variety of formats, length, and titles e.g., UNIV 101, first-year experience, first-year 

seminar, and first-year foundations, to name several. 

This study's site offers a course titled GEP 101, First-Year Foundations, which is required 

in the first semester for all degree-seeking, first-year students. The goal of this study was to exam-

ine the effectiveness of a specific assignment in this course – the required, individualized instruc-

tor-student meeting held during the second week of the semester. 

The current body of literature contains numerous studies on instructor-student meetings 

and their impact, including: curriculum, academic success, retention and persistence, and motiva-

tion, among others. However, at the time of this writing, this faculty-research found no existing 

studies concerning the specific focus of this study, i.e., how much support a 1:1 meeting provides 

to a first-year student population in terms of transitioning to college life, and reducing feelings of 

isolation and loneliness often experienced by first-year students. Even so, this study’s researchers 

believes this gap will make the findings of the current study even more valuable to those teaching 

first-year orientation courses, course developers, and any other stakeholders. 

The methodology used in this study is presented next. 

 

Methodology 

 

The goal of this study was to determine the effectiveness of a required, 20-minute 1-to-1 

meeting with the instructor during a required college orientation course. Specifically, to determine 

how much support the meeting provides to this student population in terms of transitioning to 

college life, and reducing feelings of isolation and loneliness often experienced by first-year stu-

dents. 
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Research Design  

 

This research utilized the quantitative Cross-sectional Survey Research design. “Survey re-

search can be used to gather information about a group’s beliefs, attitudes, behaviors and demo-

graphic composition” (Mills & Gay, 2019, p. 202). Additionally, “A cross-sectional survey is one 

in which data are collected from selected individuals at a single point in time. Cross-sectional 

designs are effective for providing a snapshot of the current behaviors, attitudes, and beliefs in a 

population” (p. 202). This study meets these criteria. 

 

Participants 

 

The researchers recruited participants using convenience sampling. Convenience sampling 

is a non-probability sampling method where researchers “selects individuals because they are 

available, convenient, and represent some characteristic the investigator seeks to study” (Creswell, 

2005, p. 149). In this case, the population the researchers for this study sought to study were new, 

first semester college students. Convenience sampling was also selected because one of the re-

searchers teaches sections of the course that registers only new, first semester college students, 

thus providing an accurate sample of the desired population. 

All participants were from four GEP 101, First-Year Foundations course sections during 

the fall 2022 and fall 2023 semesters. The 88 participants in this study were all first-year under-

graduate students. In order to qualify as a participant, all of the students were, at the time of data 

collection, currently enrolled in one of the sections of this college orientation course, either in the 

fall of 2022 or 2023. 

 

Setting 

 

This research study took place at a four-year, public university in the Midwest, located in 

an urban area with a population of slightly over 170,000 residents. The institution has six academic 

colleges, one Graduate College, and 13 schools within the five colleges. The Fall 2022 enrollment 

was 23,307 students; 60% of whom were female, and 40% male. The average age for undergrad-

uates was 21 years, and for graduates, 31 years; 62.3% of the student population was 21 or younger. 

The demographic breakdown by ethnicity included 4.8% Hispanic; 0.3% American In-

dian/Alaska Native; 2.2% Asian; 3.2% Black/African-American; 0.1% Native Hawaiian/Pacific 

Islander; 77.3% White/Non-Hispanic; and 3.6% two or more races. The remaining were unknown, 

race not reported1. 

The Fall 2022 First Time undergraduate student population at the site of this study was 

9,718 students. The Fall 2023 First Time undergraduate student population at the site of this study 

was 8,643 students2. As mentioned, this institution requires a 12-week, face-to-face college orien-

tation course for all first-year, degree seeking student in their first semester at the university. 

 

 

 

 

 
1. Office of Institutional Research; Fall 2022.  

2. Headcount and Credit Hour Enrollment Summary by Student Classification for Fall 2023 & Fall 2022 Cen-

sus. 



168                                                                                Chang—The Effectiveness of a 1-to-1 Meeting 

Instrumentation and Data Collection 

 

Prior to the recruiting of participants, the distribution and collection of the informed con-

sent forms or the survey, and before any data was collected, Institutional Review Board approval 

(IRB-FY2023-205) was received. 

A researcher-created, paper-and-pencil survey instrument titled The Effectiveness of a 1-

to-1 Meeting in Support of First-Year College Students in a required College Orientation Course 

(see Appendix A) facilitated data collection for the study. This 17-question survey consisted of 

eight demographic questions; eight questions on a 5-point Likert scale specifically addressing the 

two research questions; and one optional, open-ended question. A Likert scale or rating system is 

an attitude scale of measurement used in research to evaluate attitudes, opinions and perceptions 

(Mills & Gay, 2019). Developed in 1932 by Rensis Likert, for each question the respondents typ-

ically choose from a 5- or 7-point ordinal scale to rank the degree to which they agree or disagree 

with the question (Sullivan & Artino, 2013). 

For those who chose to participate, the instructor (one of the researchers) explained the 

process during class time then left the room. The Peer Leader assigned to this class distributed the 

paper-pencil voluntary informed consent forms to the participants and collected them. Consenting 

participants had to sign the form to indicate their voluntary consent to participate in the survey. 

After collecting the signed consent forms, the Peer Leader distributed the paper-pencil survey to 

the participants. The survey took approximately 15-20 minutes to complete and collect. 

In order to maintain anonymity and privacy, the Peer Leader distributed the surveys and 

collected the completed surveys, placing them in an envelope while the researcher was out of the 

classroom. At no point in this study could the researchers identify individual participants; no names 

or any other identifying information was requested on the survey. Any data displayed or published 

will be in aggregate; no individual participant could be identifiable. 

The researcher gave participants in-class time to complete and return the survey. There 

were no incentives offered for participating. Of the 116 surveys distributed, 88 participants sub-

mitted valid responses, which an experienced Graduate Assistant who was not associated with the 

student-participants later manually entered into Qualtrics for statistical analysis. 

The researchers utilized descriptive statistics to analyze the data. The following section 

discusses the results of the data analysis in detail. 

 

Data Analysis and Results 

 

In this study, participants, all of whom were first-year students at a Midwest university, 

answered questions concerning the required 1-to-1 meeting through a researcher-developed paper-

pencil survey (see Appendix A). Specifically, whether or not the meeting serves its intended pur-

pose of providing student support for transitioning to college life, and reducing feelings of isolation 

that first-year college students may experience. 

 

Demographic Data 

 

The researchers analyzed the data collected from the 88 valid responses to the survey using 

descriptive statistics. The demographic data provided by the participants is presented below. 
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Table 1: First-Generation College Student 

 
First-generation  N Percentage  

Yes 19 21.50% 

No 69  78.41% 

 

The Federal government defines first-generation college students as undergraduate stu-

dents whose parents did not complete a bachelor’s degree, and are a population who drop out of 

higher education institutions at a disproportionate rate (Alger, 2024). Therefore, the researchers 

thought it valuable to determine whether or not a significant portion of the sample population were 

first-generation college students, which could be useful data for a future study. 

 

Table 2: Age of Participants 

 
Age Range   N Percentage  

16-17 5 6.00% 

18-19 79 90.00% 

20-21 2 2.00% 

22-23 1 1.00% 

24-25 0 0.00% 

26 or older  1 1.00% 

 

Including age in the demographics allowed the researchers to better understand the effects 

of this variable on the findings, and identify any potential biases or disparities that may exist. Since 

90.0% of the participants were in the same age range, this variable was not considered a concern. 

The age ranges of the participants corroborate the institutional demographics provided in the Set-

tings section above, indicating that the participant group was made up of a representative sample 

of the population. 

 

Table 3: Gender of Participants 

 
Gender   N Percentage  

Male 24 27.27% 

Female  61 69.32% 

Non-binary/third gender 3 3.41% 

Other  0 0.00% 

Prefer not to answer 0 0.00% 

 

With gender as a demographic, the researchers again wished to have a better understanding 

of the effects this variable might have on the findings, and identify any gender bias or disparity 

that may exist. The gender indicator variable of the participants corroborates the institutional de-

mographics provided in the Settings section above, once again indicating that the participant group 

was made up of a representative sample of the population.  
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Table 4: Ethnicity of Participants 

 
Ethnicity  N Percentage  

American Indian or Alaska Native 2 2.27% 

Asian  2 2.27% 

Black 4 4.55% 

Hispanic or Latino  4 4.55% 

Native Hawaiian or other Pacific Islander  0 0.00% 

White  76 86.36% 

Prefer not to answer   0 0.00% 

 

Integrating ethnicity in the demographics allows the researchers to better understand the 

effects of this variable on the research outcomes and how that information might influence the 

analysis and interpretation of the data. Representation by ethnicity also was important to the gen-

eralizability of the study findings. The ethnicity of these participants generally align with the in-

stitutional demographics provided in the Settings section above, again indicating that the partici-

pant group was made up of a representative sample of the study population. 

 

Table 5: Residency of Participants 

 
Resident N Percentage  

In-state  66 75.00% 

Out-of-state  19 21.59% 

Resident of a country outside of the US  3 3.41% 

 

Including residency in the demographics allowed the researchers to determine how many 

international students were included in the study population. This was a potential concern since 

international students experience unique challenges concerning their social and academic adjust-

ment to college life (Martirosyan, et al., 2019). Given that the number of international students in 

the study was small, the researchers determined that this variable would not impact the findings. 

 

Table 6; Major Declared of Participants 

 
Declared Major  N Percentage  

Yes 75 85.00% 

No  13 15.00% 

 

Whether or not the participants had declared a major was a part of the demographics and 

allowed the researchers to determine the number of students in the study population who had and 

who had not declared a major. It was presumed by the researchers, based on years of previous 

experience with this college orientation course, that students who had declared a major were typi-

cally more active in their learning, and generally more prepared for college. Given that only 15.0% 

of the participants had not declared a major, the researchers determined, again from previous ex-

perience with this course, that this variable would not impact the findings. 
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Survey Data 

 

As mentioned, the purpose of this study was to determine if the required 1-to-1 meeting 

serves its intended two-fold purpose of providing student support for transitioning to college life, 

as well as reducing feelings of isolation that first-year college students may experience. Two re-

search questions guided the research to assess the perceptions of first-year students regarding 

whether or not the 1-to-1 meeting accomplishes its intended purpose. Below the researchers ana-

lyzed in detail the Likert-scale data from the survey. 

 

Research Question 1 

 

Does a required 1-to-1 meeting serve its intended purpose of providing student support for 

transitioning to college life? 

Table 7 below provides the responses to questions 9-12 of the survey which asked students 

whether the required 1-to-1 meeting effectively fulfills its intended purpose of providing student 

support for transitioning to college life. 

The findings, as shown in Table 7, clearly indicate that the participants found the 1:1 meet-

ing beneficial and worthwhile regarding the transition to college life. About 88% strongly agreed 

or agreed they are more comfortable about college life. Eight-five percent believe they are better 

able to communicate with their professor. The participants also believe that new information was 

gained concerning resources, academic requirements, and graduate school. And, 61% considered 

themselves more confident about their first year experience as a result of the 1:1 meeting. 

 

Table 7: A Required 1-to-1 Meeting Serves Its Intended Purpose of Providing Student Support 

for Transitioning to College Life. 

 
 Strongly 

Agree  

Agree Neither 

Agree Nor 

Disagree  

Disagree  Strongly 

Disagree  

9. I feel more assured and comfortable 

about college life after the 1-to-1 meet-

ing. 

43 

(48.86%) 

35 

(39.77%) 

10 

(11.36%) 

0 

(0.00%) 

0 

(0.00%) 

10. After my 1-to-1 meeting, I believe I 

can always contact my GEP professor 

for assistance. 

75 

(85.23%) 

11 

(12.50%) 

1 

(1.14%) 

1 

(1.14%) 

0 

(0.00%) 

11. I learned new information about ac-

ademic requirements, graduate school, 

and college resources during my 1-to-1 

meeting. 

55 

(62.50%) 

24 

(27.27%) 

2 

(6.82%) 

2 

(2.27%) 

1 

(1.14%) 

12. I feel more confident about my first 

year in college after the 1-to-1 meeting. 

54 

(61.36%) 

 

29 

(32.95%) 

1 

(4.55%) 

1 

(1.14%) 

0 

(0.00%) 

 

Research Question 2 

 

Does a required 1-to-1 meeting serve its intended purpose of reducing feelings of isolation 

and loneliness that first-year college students may experience? 
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Table 8 below provides the responses to questions 13-16 of the survey which asked stu-

dents whether the required 1-to-1 meeting effectively fulfills its intended purpose of reducing feel-

ings of isolation and loneliness that first-year college students may experience. 

As indicated in Table 8, the survey results indicate that the study participants found the 1:1 

meeting positive and useful concerning reducing the feelings of isolation often experienced by 

first-year college students. Over three-quarters of the participants believe they feel more of a con-

nection with their professor. Eighty-four percent of the students strongly agreed or agreed that they 

were more confident about making social connections. Slightly over 80% believe they are com-

fortable asking questions and asking for help from their professor. And, 84% of the participants 

strongly agreed or agreed that they find the campus environment more welcoming and supportive 

as a result of the 1:1 meeting. 

 

Table 8: A Required 1-to-1 Meeting Serves Its Intended Purpose of Reducing Feelings of Isola-

tion That First-Year College Students May Experience 

 
 Strongly 

Agree  

Agree Neither 

Agree Nor 

Disagree  

Disagree  Strongly 

Disagree  

13. I feel more of a sense of connection 

with my GEP professor after having the 

1-to-1meeting. 

67 

(76.14%) 

19 

(21.59%) 

1 

(1.14%) 

1 

(1.14%) 

0 

(0.00%) 

14. From the information I received 

during my 1-to-1 meeting I feel more 

confident about making social connec-

tions. 

34 

(38.64%) 

40 

(45.45%) 

10 

(11.36%) 

3 

(3.41%) 

1 

(1.14%) 

15. I am comfortable asking questions 

and asking for help from my GEP pro-

fessor after my 1-to-1 meeting. 

71 

(80.68%) 

14 

(15.91%) 

2 

(2.27%) 

1 

(1.14%) 

0 

(0.00%) 

16. I feel the campus environment is 

more welcoming and supportive after 

my 1-to-1 meeting. 

39 

(44.32%) 

 

35 

(39.77%) 

11 

(12.50%) 

2 

(2.27%) 

1 

(1.14%) 

 

Open-ended Question 

 

There was also one open-ended question which asked, “If you have other thoughts or ex-

periences that resulted from your 1-to-1 meeting that were not mentioned above, please share them 

here.” Some of the written comments that were received are as follows: 

 

• Enjoyed it, I enjoy the class much more after the meeting. 

• Now I feel like I enjoy class more after having one on one time with my GEP professor 

and feel more at ease talking with her! 

• So helpful! 

• I enjoyed getting to know Dr. Chang and her friendly manner. 

• Best GEP teacher I could ever ask for! 

• My professor and I have a lot in common and by the end I had more trust, but also thought 

she could be a reference in the future. 

• was a good ice-breaker 
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• Isn't totally fair as I was already confident about college due to attending STLCC in high 

school. 

• several students entered: N/A 

What follows next is a discussion of the results of this study and conclusion. 

 

Discussion, Future Research and Conclusion 

 

The responses to the Likert scale question in the previous section indicate that the first-

year college student-participants in this study found that the required 1-to-1 meeting with their 

instructor did fulfill the intended two-fold purpose of the meeting which, again, is to provide stu-

dent support for transitioning to college life, and reduce feelings of isolation and loneliness. 

 

Discussion 

 

Concerning Research Question 1 

 

Almost all of the participants (88.63%) strongly agreed or agreed that they feel more as-

sured and comfortable about college life after the 1-to-1 meeting. There was almost unanimous 

agreement (97.73%) that strongly agreed or agreed after the 1-to-1 meeting, they believe they can 

always contact their GEP professor for assistance. Concerning whether or not the student learned 

new information about academic requirements, graduate school, and college resources during their 

1-to-1 meeting; almost all participants (89.77%) strongly agreed or agreed. Again, almost all of 

the participants (94.31%) strongly agreed or agreed that they feel more confident about their first 

year in college after the 1-to-1 meeting. 

 

Concerning Research Question 2 

Almost a unanimous majority (97.73%) of the participants strongly agreed or agreed that 

they feel more of a sense of connection with their GEP professor after having the 1-to-1meeting. 

Eighty-four percent of the participants strongly agreed or agreed, that they feel more confident 

about making social connections as a result of the information they received during their 1-to-1 

meeting. Almost all participants (96.59%) strongly agreed or agreed that they felt comfortable 

asking questions and asking for help from their GEP professor after their 1-to-1 meeting. Lastly, 

most (84.09%) of the participants felt that the campus environment is more welcoming and sup-

portive after their 1-to-1 meeting. 

 

Future Research 

 

As mentioned, a college orientation course for students new to the university environment 

could potentially impact student retention (Barefoot, 2000; Madgett & Bélanger, 2008; Schnell & 

Doetkott, 2002-2005). If the resources were available, a longitudinal study that tracked first-se-

mester students who participated in a course of this nature through to graduation, in order to cor-

relate with graduation rates, would be a very worthwhile research project. 

This 12-week college orientation course was originally a 16-week full semester course. In 

2019, due to the pandemic, the course administrators changed it to a 12-week course. It could be 

very useful to determine if a shorter—e.g., 8-week; or a longer e.g., full semester 16-week course 
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length would provide equivalent or increased student support for transitioning to college life, and 

reduce feelings of isolation and loneliness—as compared to a course 12 weeks in length. 

 

Conclusions 

 

Virtually all colleges and universities recognize the need to offer or require a college ori-

entation course for first-year college students because the transition to university life can often 

overwhelm new students (Jalalian-Chursky & Tausen, 2024; Thompson et al., 2021); and is known 

that these issues can impact student retention (Davig & Sapin, 2003; Keith, 2022). 

As mentioned, this study’s site offers a course required for all degree-seeking first-year 

students in their first semester. One of the researchers has taught this course for seven years. This 

interaction has resulted in an interest in investigating one of the required assignments; specifically, 

to determine the effectiveness of the required 1-to-1 student meeting with the instructor. The goal 

was to determine if these 20-minute meetings positively impacted this student population in terms 

of transitioning to college life, and reducing feelings of isolation and loneliness often experienced 

by first-year students. 

For this study population, the findings overwhelming indicate that the 1-to-1 meeting is a 

positive and valuable tool in terms of transitioning to college life, and reducing feelings of isola-

tion. The responses to both the closed-ended, 5-point Likert scale questions, as well as the open-

ended question corroborated these results.  

Based on these findings, the researchers would strongly encourage maintaining the 1-to-1 

meeting assignment in the curriculum for this course; as well as to any stakeholders involved in 

overseeing the curriculum of their college orientation course at other institutions. Future research 

would be useful to further support and/or augment the findings of this study. 
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Appendix A 

 

Survey: The Effectiveness of a 1-to-1 Meeting in Support of First-Year College Students in 

a required College Orientation Course 

 

 

 

Demographic Information 

 
1. Student classification:  

 First-year 

 Transfer student  

 

2. First-generation college student? 

 Yes 

 No 

 

3. Age:  

 16-17 

 18-19 

 20-21 

 22-23 

 24-25  

 26 or older  

 Prefer not to answer 

 

4. Gender:   

 Male   

 Female   

 Non-binary / third gender  

 Other 

 Prefer not to answer 

 

5. Ethnicity: 

 American Indian or Alaska Native      

 Asian 

 Black 

 Hispanic or Latino 

 Native Hawaiian or Other Pacific Islander      

 White 

 prefer not to answer 

 

6. Residency?  

 Missouri resident  

 Out of State, not a Missouri resident  

 Resident of a country outside the United States 

or a US territory  

 

7. Is English your first/native language?  

 Yes  

 No  

 

8. Did you have a declared major in Fall,  2023?  

 Yes 

 No 
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Survey Questions 

 

SA=Strongly Agree; A=Agree; N=Neither Agree nor Disagree; D=Disagree; SD=Strongly Disagree 

  
SA A N D SD 

Does a required 1-to-1 meeting serve its intended purpose of providing student support for 

transitioning to college life? 

9. I feel more assured and comfortable about college life after the 1-

to-1 meeting.  

          

10. After my 1-to-1 meeting, I believe I can always contact my GEP 

professor for assistance. 

     

11. I learned new information about academic requirements, graduate 

school, and college resources during my 1-to-1 meeting. 

     

12. I feel more confident about my first year in college after the  

1-to-1 meeting.  

     

Does a required 1-to-1 meeting serve its intended purpose of reducing feelings of isolation and 

loneliness that first-year college students may experience? 

 SA A N D SD 

13. I feel more of a sense of connection with my GEP professor after 

having the 1-to-1meeting.  

     

14. From the information I received during my 1-to-1 meeting I feel 

more confident about making social connections. 

     

15. I am comfortable asking questions and asking for help from my 

GEP professor after my 1-to-1 meeting.  

     

16. I feel the campus environment is more welcoming and supportive 

after my 1-to-1 meeting. 

     

 

Open-ended Question  (optional) 

17. If you have other thoughts or experiences that resulted from your 1-to-1 meeting with your 

instructor that were not mentioned above, please share them here. 


